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CHAPTER I 
INTRODUCTION 
A. Background to the Study 
English in elementary education is intended to develop language skills with 
measures. In elementary school education, English language is used for the 
interaction and are "here and now". Topics of the discussion relating to matters that 
are within the context of the situation. In this case the students were invited to 
practice interacting with his partner, so that elementary students have no difficulty in 
8 
 
pronouncing English as basically learning the language must be spoken and 
frequently practice to be flexible in pronunciation.1 
Teaching English as one of the local content in primary school should use a 
young learning model in the school by children because English is not a language 
they use everyday skills of listening, and speaking simple English                           
bias applicable through the themes And mix with some other subjects to make it more 
meaningful and easy to learn. 
Based on the observation on the 13th- 26th of February 2016, the researcher 
observed the teaching and learning process of fifth grade Madrasah ibtidaiyah PMDS 
Palopo students.. The researcher defined the learners’ need analyses pertinent to the 
learning materials itself. As the result, the researcher found out the weakness of the 
program including unsystematic and inappropriate English learning materials which 
were taught by the party without considering the learners’ needs based on their 
English competency levels. Hence, the researcher focus on developing materials in 
learning English for fifth grade Madrasah Ibtidaiyah PMDS Palopo. 
In many cases, material becomes the center of instructional process. Course 
books often influence the selection of the components and methods of learning. They 
also control the class and the learning processes. The choice of deductive vs. 
inductive, the role of memorization, the use of creativity and problem solving, 
                                                          
1 http://moch-shofii.blogspot.co.id/2011/11/manfaat-pembelajaran-bahasa-inggris-di.html 
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production vs. reception, and the order in which materials are presented are all 
influenced by the materials. 
 Based on the explanation previously, the researcher found the fifth grade 
students able to understand more in learning English if the materials are developed. 
Therefore, the researcher was interested to conduct research entitles. “ENGLISH 
MATERIAL DEVELOPMENT AT THE FIFTH GRADE STUDENTS 
MADRASAH IBTIDAIYAH PESANTREN MODERN DATOK SULAEMAN 
PALOPO” that aims to improve interest amongst learners to use English and 
expected to be an English materials book which will fulfil the learners’ needs and 
overcome the weakness in the existing materials previously. 
 
B. The Identification of the Problem 
The researcher found out several core points of the problem identifications 
related to the materials in learning English for madrsah ibtitidaiyah PMDS Palopo 
such as: 
1. The party composed the materials without seeing the difficulty levels. 
Hence, they were taught  unsystematically. 
2. The party provided the materials without considering the learners’ English 
competency levels. 
3. The party delivered the materials without paying attention to what the 
learners deeply need in increasing their English ability. 
10 
 
4. The party did not deliver the materials with appropriate teaching method 
and media. 
C. The Delimitation of the Problem 
The delimitation of this problem focused on developing materials in learning 
English for Elementary School especially for fifth grader Madrasah Ibtidaiyah 
Pesantren Moderen Datok Sulaiman (PMDS) Palopo. The researcher chose the theme 
about materials development to emphasize the learners use English in communicating 
one another bravely. The researcher limited the learning materials which were 
designed and developed based on the learners’ need analyses. The learning materials 
were composed systematically for empowering the two integrated skills.  
 
 
 
D. The Formulation of the Problem 
Related to the delimitation of the problem, the researcher formulated the 
formulation of the problem is how to develop the English materials at fifth grade 
students for Madrasah Ibtidaiyah PMDS Palopo? 
E. The Objective of the Research 
. Based on the formulation of the problem, the researcher found out the 
objective of this study is to develop the materials in learning English for fifth grade 
students for Madrasah Ibtidaiyah PMDS Palopo. 
11 
 
F. The Specification of the Study 
In this study, the researcher produced a product which refers  to an English 
materials module which covers the two integrated skills especially for Madrasah 
Ibtidaiyah PMDS Palopo. It was composed with tremendous appropriate materials in 
learning English based on the result of the learners’ need analyses specifically for 
fifth grade students.  
G. The Significances of the Study 
The result of this study is expected to be useful for: 
1) The learners 
To fulfill the learners’ needs in increasing their English ability and to 
encourage them in practicing their English properly and bravely. 
2) The English Instructors 
To overcome the weakness in the existing materials. So, it will help 
the English instructors in teaching appropriate learning materials in 
English camp program. 
3) The researcher gives experiences and personal knowledge.  
H. The Assumption and Delimitation of the Study 
Based on the field study, materials development is deeply needed to develop 
in conducting research. The researcher limited the term of materials development is a 
process to design and develop the learning materials based on the learners’ need 
analyses. Furthermore, need analysis is deeply needed in developing the learning 
materials. It is one of the crucial of English learning-teaching (ELT) and English as a 
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foreign language (EFL). In this study, the researcher developed the learning materials 
by producing a product which refers to an English materials module for fifth grade 
students . It was designed with tremendous English materials for the beginner and 
middle levels.  
Researchers limit in the development of materials only to the fifth grade 
students Madrasah Ibtidaiyah PMDS Palopo, and researchers develop the material 
only 1-6 chapters. the researcher produced a product which refers  to an English 
materials module which covers the two integrated skills only especially for Madrasah 
Ibtidaiyah PMDS Palopo. 
 
 
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. General Review of Previous Study 
In writing this study, the researcher found out several researches that aimed to 
develop instructional materials as well. They are: 
1. Rufi Rismayanti in his thesis written under the title "Development of 
Mathematics Learning Tools Through Application of Comic In Grade 
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VI elementary school”.2The similarity between Rufi Rismayanti thesis 
and research is a research method. We use the methods of research and 
development. Diversification between us is the product. He developed the 
comic as instructional materials for Mathematics and researchers 
developed the English exercise books for elementary school students 
Madrasah Ibtidaiyah PMDS Palopo. Rufi Rismayanti tthesis also uses 4D 
models to develop teaching materials. Through his thesis, he found that 
teaching materials in the model of comic gets the validity of 3.36, which 
means "Good". 
2. Taufik Hidayat in his journal contains "Development of E-Learning in 
Comic Integrative Tematik Integrated in Primary School Class IV"3 
procedures in development research is to apply the procedure ADDIE. 
This model consists of five main stages, namely (A) analysis, (D) ensign, 
(D) development, (I) implementation, and (E) valuation. Methods of 
research and development is a method used to produce a particular 
product. ADDIE development procedures, in the development stage Borg 
& Gall, only reached the sixth stage. Research and development of the 
                                                          
2   Rufi Rismayanti in his thesis written under the title "Development of Mathematics 
Learning Tools Through Application of Comic In Grade VI elementary school”.(published at 
Yogyakarta State University, Indonesia).  2007, p.221. 
3 Taufik Hidayat in his journal contains " Development of E-Learning in Comic Integrative 
Tematik Integrated in Primary School Class IV” (Personal, 2011: 125). 
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started of analysis to find the destination, until the final stage is to evaluate 
the amount of six subjects 25-30. 
All the previous researches aim to develop materials in learning English but, 
they utilized different ways on developing materials in learning English. So in this 
regard, the researcher will develop materials by considering and paying attention to 
the learners’ English competency levels as well as what they really need in learning 
English for Elementary School especially for the fifth grade students Madrasah 
Ibtidaiyah PMDS Palopo. 
B. Literature Review 
1. Curriculum 
a) Curriculum Development 
Curriculum development is focused on the improvement and innovation of 
education.4 Tyler believes that subject disciplines’ needs, society’s needs, and pupils’ 
needs, should together determine the educational objectives. In his view, a good 
curriculum strikes the right balance between these three perspectives.5 Additionally, 
educational-philosophical and learning-psychological considerations may help to 
further limit and refine. In addition to choose the most relevant content, curriculum 
development also concerns the sequencing of content into a consistent and coherent 
curriculum. 
                                                          
4 Annette Thijs, Jan Van Den Akker. Curriculum in Development. Netherland: Netherlands 
Institute for Curriculum Development.2009.p.9-10. 
5 Tyler, R.W. Basic principles of curriculum and instruction. Chicago: University of Chicago 
Press. 1949. 
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b) Components of Local Curriculum Development 
In development of appropriate tailor-made Non-Formal Education (NFE) 
curriculum the planner should realize the followings:6 
(1) Study problems and conditions of the similar needs of specific groups. 
(2) Consider individual differences of people in terms of economics, culture, 
beliefs and knowledge gained for problem-solving or better living. 
(3) Consider the lessons learned from the past regarding problem solving and the 
application of appropriate new lessons. 
(4) Seek information and local wisdom to be used for curriculum and learning 
materials development. 
(5) Study the characteristics of specific groups. 
(6) Consider the readiness of the learners in terms of gender, age, educational 
level and appropriate learning duration. 
 
c) Procedures of Local Curriculum Development 
There are several procedures of local curriculum development as follows:7 
(1) Study needs and problems of community and target groups. 
(2) Study concerned components of learners and their educational level, 
occupation, expectation of using knowledge, appropriate geography and 
environment which facilitate the learning. 
(3) Study information through case studies of local and community. 
                                                          
6 Dr. Kla Somtrakool, Deputy Director-General, Material Development and Curriculum 
Design (Non formal Education Department, Ministry of Education, Thailand). LRC Activity 
Report 1999, p.1. 
7 Ibid. 
16 
 
(4) Seek co-operation with learning center of local wisdom for curriculum 
development. Develop appropriate curriculum and learning materials which 
are most relevant to the needs of the learners. 
(5) Apply curriculum developed. 
(6) Evaluate teaching and learning process and actual application of knowledge 
among the learners. 
(7) Summarize and improve unsuitable parts of curriculum before dissemination. 
 
In development of Non-formal Education (NFE) curriculum, which responds 
to the needs of the adult learners, especially girls and women, the planner should 
realize individual differences.8 For example, differences in culture, religion, belief, 
economic level, social situation, age all relate to the motivation level of the learners. 
It is therefore, necessary that a government establish a Non-formal Education (NFE) 
institution whose roles involve research and development of curriculum, learning-
teaching media, training and dissemination of the model already tried-out with the 
target groups in particular areas. 
In sum, the development of curriculum which meets and reflects the needs of 
local target learners are useful to human resource development, particularly to the 
disadvantaged population. Since many of them live in dense remote areas with 
different needs, it is difficult to provide the services to cover all their needs to achieve 
“Education for All.” Therefore, attempt to promote “Education for all” should be 
implemented with the partnership. At the same time, the provision of learning 
                                                          
8 Ibid. 
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materials should respond to the variety of real needs of the learners. This may apply 
to all education for all problems and needs. 
2. Material 
a)  Concept of Material 
Material is the center of instructional process. Sheldon suggests that textbooks 
manifest the visible heart of any language teaching learning process.9 Materials may 
include textbooks or course books, game, song, story, video and audio tapes, 
computer software, and visual aids. Course books often determine the objectives of 
language learning and also often function as a lesson plan and working agenda for 
teachers and learners. They could also be newspapers, food packages, photographs, 
living talks by invited native speakers, instructions given by a teacher, tasks written 
on cards or discussions between learners. 
Most people associate the term ‘language-learning materials’ with course 
books because that has been their main experience of using materials. However, in 
this regard the term is used to refer to anything which is used by teachers or learners 
to facilitate the learning of a language. In other words, they can be anything which is 
deliberately used to increase the learners’ knowledge and/or experience of the 
language. Keeping this pragmatic concept of materials in mind can help materials 
developers to utilize as many sources of input as possible and, even more 
                                                          
9 Sheldon, L. Evaluating ELT Textbooks and Materials. ELT Journal, 42 (4). 1988, p. 237-246. 
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importantly, can help teachers to realize that they are also materials developers and 
that they are ultimately responsible for the materials that their learners use.10  
Games can be used to attain behavioral objectives, and there is no need to fear 
making errors from language use. Play is highly suitable in all L2 classrooms; if 
students are performing communicative tasks that are meaningful, then the language 
will be learned.11 It can also be useful to keep in mind that materials ‘can be 
instructional in that they inform learners about the language, they can be experiential 
in that they provide exposure to the language in use, they can be elicitation in that 
they stimulate language use, or they can be exploratory in that they facilitate 
discoveries about language use. 
Based on the several concepts of material previously, the researcher states that 
material is the most important thing that should be provided and delivered in 
learning-teaching process. So, the researcher assumes that the materials must be 
developed by considering what the learners deeply need to improve their English 
especially in communicating. 
b) Materials development 
Materials Development in Language Teaching aims to help readers apply 
current theoretical principles and research findings to the practical realities of 
developing and exploiting classroom materials. Materials development is both a field 
                                                          
10 Brian Tomlinson, Materials Development in Language Teaching,(Great Britain: Cambridge 
University Press). 2001, p. 180. 
 11Harmer, J. The Practice of English Language Teaching, (Fourth Edition. Harlow: Pearson 
Longman). 2007,p. 27. 
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study and a practical undertaking. As a field study, the principles and procedures of 
the design, implementation and evaluation of language teaching materials. In other 
words, the supplying of information about and/or experience of the language in ways 
designed to promote language learning.12 Ideally, the ‘two aspects of materials 
development are interactive in that the theoretical studies inform and are informed by 
the development and use of classroom materials. 
Materials developer might write textbooks, tell stories, bring advertisements 
into the classroom, express an opinion, provide samples of language use or read a 
poem aloud.13 Whatever they do to provide input, they do so ideally in principled 
ways related to what they know about how languages can be effectively learnt. 
Technology nowadays plays a prominent role in the development of language 
learning materials, both as a tool in supporting of their creation and as a means of 
delivering content. Increasingly, technology is also used to support the individual’s 
language learning process and to extend language learning opportunities outside the 
classroom. The materials development is still largely a practitioner-led practice, not 
always clearly informed by theories of learning.  
c)  Materials Design 
                                                          
12 Brian Tomlinson, Materials Development in Language Teaching, (Great Britain: 
Cambridge University Press). 2001, p. 66. 
13 Ibid. 
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Materials design is one of the most characteristic features of English for 
Spesific Purpose in practice. While writing materials one should keep the following 
points in mind: 14 
(1) Materials should provide a stimulus in learning. Good materials should 
contain : interesting texts, enjoyable activities which stimulate the learners’ 
thinking capacities, opportunities for learners to use their existing knowledge 
and skills, content which both learner and teacher can cope with; 
(2) Materials should provide a clear and coherent unit structure which will guide 
teacher and learner through various activities in such a way as to maximize 
the chances of learning; 
(3) Materials reflect the nature of the learning task. Therefore, Materials should 
try to create a balanced out look which reflects both, the complexity of the 
task, yet makes it appear manageable; 
(4) Materials should provide models of correct and appropriate language use. 
3. Elementary School 
a) Learning English in Elementary School  
Learning to children should remind the effective language acquisition 
(Language Acquisition) instead of language learning (Learning Language). The 
mechanism of language acquisition is done by providing an abundance of 
opportunities to use language as a tool to create meaning and shared meaning and by 
                                                          
14 English for Specific Purpose, Course ‘Design, CSP: Cflpproacli to Course Design. 
Accessed on 07_chapter%203.pdf. 6/10/2016. 
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giving the amplifier (scaffolding) to help children in a communicative function 
growth.15 Therefore, an effective teaching and learning should involve a natural 
communication between students and teachers, between students and students and 
also in the form of activity-based learning activities. Effective learning must also 
provide an abundance of ways a way for students to be able to use age-appropriate 
language. 
           Children are children, not miniature adults. They are not adults like us. The 
kids have character, aspirations needs and willingness to be with adults and it is 
natural. 
  According to Read learning English for elementary school children are 
implemented based on the following principles.16 
1.  Relationship 
Create and maintain positive relationships with children. this means a fun 
learning environment has been created. 
2.  Rules 
Try to have clear class rules so that children can understand and adhere to 
and gain experience on how rules are followed, violated and enforced 
fairly in the classroom. 
                                                          
15 http://gurukotajambi.files.wordpress.com/pemetaan-sk-kd-b-inggris-kelas-1-6.doc 
16 http://rahayugita.blogspot.com/2012/03/prinsip-prinsip-pembelajaran-bahasa.html  
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3.  Routines 
Habit class like giving slam, marching taught to students will make them 
understand what behavior and how expected by teacher to do student. 
4.  Rights 
The right of every child and teacher as a citizen of the class should be 
shown to the child even though not explicitly, through the actions of the 
teacher. 
5.  Responsibilities 
 Same with the above rights, every citizen of the class ie teachers and 
students each have obligations that must be executed according to their 
respective roles 
6.  Respect 
Students who are treated with respect as an individual will reciprocate 
with equal respect to the teacher as individuals either inside or outside the 
class, rather than respect coming from the group. 
7.  Rewards 
The reward system is an effective way to inculcate a positive attitude in 
learning, but the form of stars, stickers, point smileys or colorful marbles 
can be collected by the child. In principle, rewards and non rewards are 
not rewards and punishments. 
b) Learning English Materials in Elementary school 
23 
 
Material English primary school must cover all aspects of English language 
skills, ranging from reading, speaking, and listening. It is intended that elementary 
school students can improve their English skills overall. But all the material 
submitted should be the basic material that is made specifically for elementary school 
students.17 
In general English language materials for elementary school may be very easy 
to make, but in its delivery, even on English language primary school is the most 
difficult to implement. Therefore, the English teacher is not only required to smart in 
preparing the material, but also to  
be a genius in presenting the material to children. 
Material English elementary school which has been running at this time is 
indeed the focus of the emphasis on mastering vocabulary. This is certainly not 
entirely wrong, but there are things that need to be underlined in teaching English in 
elementary schools, the teaching approach is communicative 
c)   Approach Learning English in Elementary school 
Learning English at elementary education level is identical to teach a baby a 
mother tongue. Where in general our children in elementary school are not familiar 
with English. So it will have an impact on the pattern of English teaching at 
elementary school level which is more recognition. So sought wherever possible in 
order to achieve what is called "the first impression is very impressive 'hereinafter as 
                                                          
17 http://gurukotajambi.files.wordpress.com/pemetaan-sk-kd-b-inggris-kelas-1-6.doc  
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the motivation for them to explore the repertoire of the English language at the level 
further.18 Therefore required special tips in the form of the application of teaching 
methods are innovative. 
  Learning theories that are suitable for this approach is the theory of second  
language acquisition naturally. This theory assumes that the learning process is more 
effective if the language is taught naturally so that the language learning process more 
effectively done through direct communication in the studied language. The needs of 
students who major in language learning with regard to the need to communicate the 
common goal of learning a language is to develop students to communicate. In 
learning English communicative approach students are exposed to real 
communication situations, such as information exchange, negotiation of meaning or 
other activities that are real. 
. In the communicative approach the teacher's role is merely to facilitate the 
communication process, participants tasks and texts, analyzing needs, counselor and 
manager of learning. While student plays on the giver and the receiver, negotiator, 
and indicator so that students not only master the linguistic forms, but the form and 
meaning in relation to the context of use. The material presented in a supporting role 
as an effort to increase proficiency in acts of real communication. 
d) Principles of learning in Elementary school 
                                                          
18 http://www.ef.co.id/englishfirst/englishstudy/tipsbelajarbahasainggris/materi-bahasa-
inggris-sekolah-dasar.aspx 
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There are some relatively general principles that we can use as a basis for 
learning, which is good for students to improve their learning efforts as well as for 
teachers used to improve their teaching efforts. The following are examples of the 
principles: 
1. Principle of Readiness 
What is meant by the principle of readiness is a process that is 
influenced by the readiness of students or the conditions of 
students that enable them to learn. 
2. Principles of Motivation 
Motivation is a condition or condition of learners to regulate the 
direction of activities and maintain the condition. 
3. Principles of Purpose 
Goals are the specific goals each individual wants to achieve. This 
goal should be more clearly illustrated in the mind and acceptable 
to each learner in the learning process occurs. 
 
 
4. Principles of Cognitive Learning 
Cognitive learning includes inter-elemental associations, concept 
formation, problem-solving, and problem-solving skills that further 
shape new behaviors, thinking, reasoning, judging and imagining. 
In this province will involve recognition and discovery process. 
26 
 
5. Principles of Affective Learning 
Affective learning will include some elements of emotional value, 
encouragement, interest and attitude. The affective learning 
principle of a person will discover how he or she relates to a new 
experience 
6. Principles of Evaluation 
Learning evaluation can affect the current learning process and 
subsequent implementation of evaluation training allows for 
individuals to test progress in achieving goals. 
4. Need Analysis 
a) Concept of Need Analysis 
Need analysis is a process of collecting and analyzing information about 
learners in order to set goals and contents of a language curriculum based on their 
needs. It examines what learners already know and what they need to know. Many 
scholars indicate that knowing about learners’ needs such as ‘their learning 
objectives, language attitudes, expectation from the course’ are necessary in order to 
design an efficient curriculum.19 The analysis of objective needs should reveal the 
language skills or the language focus that should be developed more so that learners 
are able to cope with the target situation in the future.20 By gathering such 
                                                          
19 Kayl, H. Developing an ESL, Curriculum Based on Needs and Situation Analysis: A Case 
Study, Journal of Language and Linguistic Studies, 4 (1). 2008, p.29-49. 
20 Nation, I.S.P., & Macalister, J. Language Curriculum Design. New York: Routledge.2010. 
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information, therefore, the need analysis can guarantee that the course will contain 
the relevant and useful things for students to learn. 
Hutchinson and Waters assume that needs analysis is a complex process and 
should take into account the following points:21 
a) Target Needs refers to what learners need to do in order to learn i.e. 
language learning; 
b) Subjective Needs refers to the learners’ affective needs, such as their 
interests, wishes, expectations and preferences. 
Based on the concept of need analysis previously, the researcher states that 
need analysis is a process of identifying what the learners need in particular specific 
purpose and providing information about the target situation. It is absolutely needed for 
conducting English camp in selecting, constructing and implementing the material 
especially by considering and paying attention to the materials what the learners 
deeply need. 
 
 
b)  Learning Needs Analysis (LNA) 
Learning Needs Analysis (LNA) is a review of learning and development 
requirements that is designed to support individual, team, and organizational 
development. It is a recognized developmental tool that evaluates the learners’ 
                                                          
21 Hutchinson, T. & Waters, A. English for Specific Purposes. Cambridge: Cambridge 
University Press. 1987.p.54. 
28 
 
English competency levels, knowledge and behaviors in order to meet the 
organizational demands together with an assessment of any current or anticipated 
gaps in learning. The aim of the exercise is therefore to bridge any highlighted gaps 
through adopting various methods of support and development.22 The process of 
learning need analysis (LNA) involves the teachers meeting with their students, 
formally discussing and documenting their learning needs.  
This allows them to assess the training/learning needs of their learners, 
identify any gaps at the individual, team, and organizational levels and utilize the 
training to address these in a targeted way.23 Based on  the previous explanation, the 
researcher reveals that Learning Need Analysis (LNA) is one the core aspect that 
strongly  helps  the development requirements toward what the learners needs are. 
c) Need Analysis in Language Curriculum Development 
In the context of English as a Second Language (ESL)/ English as a foreign 
Language (EFL), curriculum development means “a practical activity which aims to 
improve the quality of language teaching through the use of systematic planning 
development, and review practices in all aspects of language program”.24 Kaur claims 
that developing a curriculum will be challenging and can cause many problems in 
language teaching and learning if ESL/EFL instructors do not know about students 
                                                          
22Kaewpet, C.A Framework for investigating Learner Needs: Needs Analysis Extended to 
Curriculum Development. Electronic Journal of Foreign Language Teaching. 6 (2). 2009, p.209-220. 
23 Ibid. 
24 Kayl, H. Developing an ESL, Curriculum Based on Needs and Situation Analysis: A Case 
Study, Journal of Language and Linguistic Studies, 4 (1). 2008, p.29-49. 
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and their needs.25 Banes defines learner needs as the “identifiable elements of 
students’ target English situation”.  
Thus, the teachers should pay attention to the learners’ needs and be able to 
analyze the in order to develop an effective language curriculum. This papers 
endeavors to explore information that is required to do need analysis and to identify 
how such information can be collected for designing language courses.  
5. English for Specific Purpose (ESP) 
a. The Concept  of ESP 
Richards defines ESP as language courses that focus on the purposes for 
which learners need the language. The ESP approach to language teaching began as 
responses to a number of practical concerns.26 Hutchison and Waters state that ESP 
has to be seen as an “approach” to language learning based on learners’ needs rather 
than as a “product.” It is “an approach to language teaching in which all decisions, 
such as content and method are based on the learners’ reason for learning”.27 
Based on several definitions of ESP previously, the researcher concludes that 
English for specific purposes applies to the particular situations where learners have 
some specific reason to learn the language which is designed to meet the specific 
needs of the learners, makes use of the appropriate methodology and activities of the 
                                                          
25 Kaur, S. (2007). ESP Course Design: Matching Learner Needs to Aims. English for 
Specific Purpose, 6 (1). 
26 Richard. Approaches and Methods in Language Teaching. New York:
 CambridgeUniversity Press.2001.p.28 
27 Hutchinson, T. & Waters, A. English for Specific Purposes. Cambridge: Cambridge 
University Press. 1987.p.19. 
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discipline it serves, as well as centered on the language (grammar, lexis, register) 
skills, discourse, and genres appropriate to the activities. 
b.  The Categorization of ESP 
Hutchinson and Waters categorize ESP based on learners’ need and on 
learners’ specialism.28 
1) ESP Based on Learners’ Needs 
There are two types of ESP; they are English for Academic Purposes (EAP) 
and English for Occupational Purposes (EOP). In this study, the craftsmen and the 
officers of the department need English to communicate with overseas buyers while 
doing their job as traders in international craft exhibitions. Therefore, the English 
needed is categorized into English for Occupational Purposes. 
2) ESP Based on Learners’ Specialism 
There are three categories of ESP that is based on learners’ specialism; they 
are English for Science and Technology (EST), English for Business and Economics 
(EBE), and English for Social and Science (ESS). In this study, the craftsmen and the 
officers of the department use English to conduct trading activities. Therefore, the 
English uses by the craftsmen and the officers of the department is categorized into 
English for Business and Economics. 
c. The Characteristics of ESP program 
The characteristic of ESP program is one of basic processes in designing 
materials that is called as ‘needs analysis.’ Needs analysis has to be established to 
                                                          
28 Ibid. 
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find out learners’ purposes in learning the language. It would be more useful to find 
out the ‘target needs’ (i.e. what the learner needs to do in the target situation) which 
will be used to determine the ‘learning needs’ (i.e. what the learner needs to do in 
order to learn).29. Hutchinson and Waters suggest conducting ‘needs analysis’ by 
considering “necessities, lacks, and wants.”30 For example, 
 
 
 
 
 
 
 
Table 2.1. Necessities, Lacks and Wants31 
 
OBJECTIVE (i.e. as 
perceived by course 
designers) 
 
SUBJECTIVE (i.e. as 
perceived by learners) 
 
NECESSITIES 
The English needed 
for success in 
Agricultural or 
Veterinary Studies 
 
To reluctantly cope 
with a ‘second-best’ 
situation 
 
LACKS 
(Presumably) areas of 
English needed for 
Agricultural or 
Means of doing 
Medical Studies 
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30 Ibid.p.55-58 
31 Ibid. 
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Veterinary Studies 
 
WANTS 
To succeed in 
Agricultural or 
Veterinary Studies 
 
To undertake Medical 
Studies 
 
 
 (1) Necessities 
It is what the learner has to know in order to function effectively in the target 
situation. It is a matter of observing what situations the learner will need to function 
in and then analysing the constituent parts of them; 
(2) Lacks 
It is what the learner knows already in the target situation. It would be useful 
to decide which of the necessities that the learner lacks; 
3) Wants 
It is what the learner wants to learn. The table of “necessities, lacks and 
wants” below describes its relation. 
There are a several means that can be used to gather information about needs. 
Hutchinson and Waters suggest the use of: (1) questionnaires (2) interviews (3) 
observation (4) data collection, e.g. gathering texts (5) informal consultation with 
sponsors, learners and others.32 
6. Type of Developing Model 
a. Language-Centred Course Design 
This is the simplest kind of course design process and is probably the most 
familiar to English teachers. It is particularly prevalent in ESP. The language - 
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centered course design process aims to draw as direct a connection as possible 
between the analysis of the target situation and the content of the ESP course. 
 
 
 
 
 
 
 
 
Figure 2.1. Language-Centred Course Design33 
 
Though this design is quite popular, it has certain minus points. It starts from 
the learners and their needs and so it might be considered a learner-centered approach 
but in fact, it is not learner-centered. The learner is simply used as a means of 
identifying the target situation. It appears to be systematic. But, in doing so it 
endangers the false belief that learning itself is systematic that the systematic analysis 
and presentation of language data will produce systematic learning in the learner. 
Moreover, data such as that produced by a needs analysis, is not important in itself. 
                                                          
33 English for Specific Purpose, Course ‘Design, CSP: Cflpproacli to Course Design. 
Accessed on 07_chapter%203.pdf. 6/10/2016. P.57 
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Data must be interpreted. What is actually happening in the language-centered 
approach is that an analytical model is being used as a predictive model. Thus, if 
materials are based on the language-centered model, then either there are other factors 
being used which are not acknowledged in the model or these learning factors are not 
considered to be important at all. A teacher once remarked at a seminar on materials 
writing, “It does not matter if it is boring. It is ESP.”34 So a good course - designer 
should take into consideration all these while designing a language - centered course. 
In this approach the syllabus is the prime generator of the teaching materials. 
This sort of approach is still widely used in ESP. The syllabus is quite clearly 
the determiner of the entire course. It is the crystallization of what the course is all 
about - the inspiration for the production of texts and exercise and the basis on which 
proficiency will be evaluated. 
 
b. Skills-Centred Course Design 
The skills - centered approach to ESP has been widely applied in a number of 
countries, particularly in Latin America. Students in universities and colleges there 
have the limited, but important need to read subject texts in English, because they are 
unavailable in the mother tongue.  
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Figure 2.2. Skills-Centred Course Design35 
 
This approach is founded on two fundamental principles, one theoretical, the 
other pragmatic :36 
(1) The basic theoretical hypothesis is that underlying any language 
behaviour are certain skills and strategies, which the learner uses in 
order to produce or comprehend discourse. A skills–centered 
approach aims to get away from the surface performance data and 
look at the competence that underlies the performance. A skill–
centered course, therefore will present its learning objectives in 
terms of both performance and competence. 
(2) The pragmatic basis for the skills - centered approach derives from 
a distinction made by Widdowson between goal-oriented courses 
and process-oriented courses. Holmes points out that “in ESP the 
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main problem is usually one of time available and students’ 
experience. First, the aims may be defined in terms of what is 
desirable - i.e. to be able to read in the literature of the students’ 
specialism, but there may be nowhere near enough time to reach 
this aim during the period of the course. Secondly, the students 
may be in their first year of studies with little experience of the 
literature of their specialism”. 
Accordingly both these factors. it may be constraints which say right from the 
start, ‘the aims cannot be achieved during the course If the ESP course is designed in 
terms of goals, there is in effect a tacit admission that a large number of students will 
fail the course. Since ESP is by its very nature a process that is intended to enable 
people to achieve a purpose, it is at best a little odd to frame the course in such a way 
as to almost predict failure.  
 
c. Learning-Centred Course Design 
The learner-centered approach is based on the principle that learning is totally 
determined by the learner. A teacher can influence what she/he teaches, but what 
learners learn is determined by the learners alone. Learning is seen as a process in 
37 
 
which the learners use what knowledge or skills they have, in order to make sense of 
the flow of new information.37  
 
 
 
 
 
 
 
 
 
 
Figure 2.3. Learning-Centred Course Design38 
 
In a learning - centered approach the methodology can not be just grafted on 
to the end of an existing selection of syllabus items and texts : it must be considered 
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right from the start. To achieve this, the syllabus must be used in a more dynamic 
way in order to enable methodological considerations, such as interest, enjoyment, 
learner involvement, to influence the content of the entire course design.  
The simplest way of achieving this is to break down the syllabus design 
process into two levels: This general syllabus can be used as the basis for the 
selection of texts and writing of exercise/activities : on the basis of this the material 
writers can prepare materials and the materials themselves will produce a detailed 
language syllabus. This materials - generated syllabus can then be checked against an 
independent syllabus produced from the needs analysis.39 In this approach there is no 
one criteria for writing materials and a kinds of cosmetic syllabus is prepared as per 
the needs of the sponsors/teachers/students. 
7. Techniques and Principles in Language Teaching 
There are several principles in language teaching, as follows:40 
1.) The Direct Method 
In this method, the teaching is done entirely in the target language. The 
learner is not allowed to use his or her mother tongue. Grammar rules are avoided and 
there is emphasis on good pronunciation.  
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40 Diane Larsen. Techniques and  Principles in Language Teaching. The 2nd Edition. Oxford 
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2.) Grammar-Translation Method (GTM) 
Learning is largely by translation to and from the target language. Grammar 
rules are to be memorized and long lists of vocabulary learned by heart. There is little 
or no emphasis placed on developing oral ability.  
3.) Audio-Lingual 
The theory behind this method is that learning a language means acquiring 
habits. There is much practice of dialogues of every situations. New language is first 
heard and extensively drilled before being seen in its written form.  
4.) The Structural Approach 
This method sees language as a complex of grammatical rules which are to be 
learned one at a time in a set order. So for example the verb "to be" is introduced and 
practiced before the present continuous tense which uses "to be" as an auxiliary. 
5.) Suggestopedia 
The theory underlying this method is that a language can be acquired only 
when the learner is receptive and has no mental blocks. By various methods it is 
suggested to the student that the language is easy - and in this way the mental blocks 
to learning are removed.  
40 
 
6.) Total Physical Response (TPR) 
TPR works by having the learner respond to simple commands such as "Stand 
up", "Close your book", "Go to the window and open it." The method stresses the 
importance of aural comprehension. In addition, Richard states that Total Physical 
Response (TPR) is a language teaching method built around the coordination of 
speech and action; it attempts to teach language through physical (motor) activity. 41 
It reflects a grammar-based view of language. The general objectives of TPR are to 
teach oral proficiency at a beginning level. Comprehension is a means to an end, and 
the ultimate aim is to teach basic speaking skills.. 
7.) Communicative Language Teaching (CLT) 
The focus of this method is to enable the learner to communicate effectively 
and appropriately in the various situations she would be likely to find herself in. The 
content of CLT courses are functions such as inviting, suggesting, complaining or 
notions such as the expression of time, quantity, location. 
8.) The Silent Way 
This is so called because the aim of the teacher is to say as little as possible in 
order that the learner can be in control of what he wants to say. No use is made of the 
mother tongue.  
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9.) Community Language Learning 
In this method attempts are made to build strong personal links between the 
teacher and student so that there are no blocks to learning. There is much talk in the 
mother tongue which is translated by the teacher for repetition by the student.  
10) Language Immersion 
This corresponds to a great extent to the situation we have at our school. ESL 
students are immersed in the English language for the whole of the school day and 
expected to learn math, science, humanities etc. through the medium of the target 
language, English. 
11) Task-Based Language Learning 
The focus of the teaching is on the completion of a task which in itself is 
interesting to the learners. Learners use the language they already have to complete 
the task and there is little correction of errors. 
12) The Natural Approach 
This approach, propounded by Professor S. Krashen, stresses the similarities 
between learning the first and second languages. There is no correction of mistakes. 
Learning takes place by the students being exposed to language that is 
comprehensible or made comprehensible to them.  
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13) The Lexical Syllabus 
This approach is based on a computer analysis of language which identifies 
the most common (and hence most useful) words in the language and their various 
uses. The syllabus teaches these words in broadly the order of their frequency, and 
great emphasis is placed on the use of authentic materials. 
8. Instructional Design Models 
1.) Borg and Gall Design Model 
Borg and Gall define Educational research and development (R & D) is a 
process used to develop and validate educational products. The steps of this process 
are usually referred to as the R & D cycle , which consists of studying research 
findings pertinent to the product to be developed, developing the product based on the 
finding, field testing it in the setting where it was used eventually, and revising it to 
correct the deficiencies found in the field testing stage. In indicate that product meets 
its behaviorally defined objectives.42 
a)  Research and information collecting; consists of study literature pertinent to 
the disscussed literature review, and preparation of the problem formulation 
related to the study;  
                                                          
42Borg & Gall. Educational Research and Development. 1983.p.772 (adopted from 
http://adipwahyudi.blogspot.co.id/2011/01/model-penelitian-pengembangan-borg-and.html). Acsessed 
on September 2016. 
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b) Planning; consists of formulating the proficiency and ability related to the 
problem of the study. It determines the objectives that will be achieved in each 
steps, and if it has possibility to be needed conducting limited try-out; 
c) Develop preliminary form of product, is to develop the initial design of the 
product that will be produced include the preparation of supporting 
components, a manual, and evaluating the effectiveness of the supporting 
instructional wares; 
d) Preliminary field testing, is to conduct the first try-out (testing product) in 
limited scale. In this step, collecting and analyzing data can be conducted by 
interviewing, observing, and giving questionnaires. 
e) Main product revision, is to revise towards the initial product that will have 
been produced based on the result of the first try-out. This revition is deeply 
possible conducted more than once based on the result that will has been got 
previously. Furthermore, the essential product is ready to try-out wider; 
f)  Main field testing, the principal try-out involves the whole of the subjects. 
g) Operational product revision, is to revise or complete towards the result of 
the second try-out. Therefore, the developed product has been already 
operational model design which is ready to validate.  
h) Operational field testing, is a validty step towards operational model that has 
been produced; 
 i) Final product revision, is to revise the final revision towards developed 
model to produce the final product; 
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j) Dissemination and implementation, is to disseminate and implement the 
product that has been developed. 
 
2.)   ADDIE Design Model 
The ADDIE model is a generic instructional design model. It provides 
guidance at a fairly high level for instructional designers, software engineers, etc., as 
they author and revise learning products. The phases of the ADDIE model are 
Analyze, Design, Develop, Implement, and Evaluate. These phases are sequential – 
each depends upon the successful completion of the preceding phase. 
Moreover, the ADDIE model is an iterative feedback model, which means 
that the results of the Evaluation phase are returned to the origination point (fed 
back), closing the loop, facilitating further refinement of the learning product. If the 
evaluation shows that the module has shortcomings, for example, that the objectives 
of the module do not align with organizational objectives, those shortcomings are 
returned to be analyzed again. Further design and development efforts follow, until 
the module meets organizational needs. 
45 
 
 
Figure 2.4. ADDIE Design Model43 
Furthermore, Gordon Welty describes the ADDIE Model as follow:44 
 
a.) Analysis 
The Analysis phase of the ADDIE model identifies a performance gap, a 
discrepancy between a standard stipulated in a standard operating procedure (SOP) 
and some employee performance. A performance gap can be addressed by a learning 
product, i.e.: a set of training and assessment materials. 
b.) Design 
The Design phase follows Analysis, where a planned approach to addressing 
the performance gap is outlined and approved. This planned approach has three 
components:  
(1) Fitting the proposed learning product into the larger curriculum; 
(2) Outlining the proposed learning product; 
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of GXP Compliance. 2007. 
44 Ibid. 
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(3) Securing management approval of the outlined learning product. 
c.) Develop 
If management approves the design, a development phase comes next, where 
the learning product, the training materials and the assessment materials is developed 
to address the performance gap. 
d.) Implement 
The Implementation phase follows, wherein the training materials and 
associated assessment materials are rolled out, on a provisional basis, to ascertain 
their real-world impact. 
e.) Evaluate 
 Finally, an evaluation phase of the ADDIE model either: 
(1) documents aspects of the learning product that require further 
development, whereupon that documentation is fed back to be 
analyzed again; 
(2) documents that the product meets the organization’s needs, whereupon 
it is finalized and rolled out. 
 
3.) Dick and Carey Design Model 
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Figure 2.5. Dick and Carey Design Model 
Dick and Carey Model involves all of the phases described previously in the 
ADDIE model, commencing with identification of instructional goals and finishing 
with summative evaluation. This model is suitable for a variety of context areas 
including primary and secondary schools as well as business and government uses. It 
is also adaptable for a variety of users ranging from novice to expert, as the step by 
step descriptions aid with progress through the model.45 
Dick and Carey’s model is one which would be suitable for use in the 
simulation environment. It is a straight forward linear process which allows a 
                                                          
 45 Dick, Carey, L. The Systematic Design of Instruction 3
rd 
edition Harper Collins. 1990. P. Adopted 
from   Lyn Taylor, RN, BN, Cert Perioperative Nursing, Grad Dip Nursing (Perioperative),  M Ed (AVET) 
MRCNA, MCN  Nursing Education and Research, Southern Health  Lyn.Taylor@southernhealth.org.au. 
Educational Theories and Instructional Design Models.  Their Place in Simulation. 2004. 
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structured flow to the development of instruction. This model does not require a 
formal needs analysis to be performed, but instead allows for the knowledge and 
skills of particular attending group to be analysed.  
From these, a scenario is able to be developed or modified to suit the level of 
expertise of the group. The delivery method is based on the objectives and the 
instructional goals. Formative evaluation should be undertaken following each stage. 
Summative evaluation is undertaken following the pilot and allows areas for change 
to be highlighted prior to the establishment of the program.46 
4.) Hannafin Peck Design Model  
Figure 2.6. Hannafin Peck Design Model47 
The Hannifen Peck Design Model differs from that of the Dick and Carey 
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47Braxton, S. Models for Instructional Design  Accessed from 
 http://www.cs.seas.gwu.edu/ISD/ gedesign.htmlon 6 October 2016. 
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model in that it uses a three phase approach. Phase one involves a needs assessment 
being performed.48 This is followed by a design phase, and phase three where the 
development and implementation of the instruction are performed. All phases include 
a process of evaluation and revision. 
This is suitable for simulation. The needs analysis defines the goals and 
objectives of the program. The design of the program is based upon the findings from 
the needs analysis. The development part of stage three involves how the program 
will be undertaken and implementation is the actual running of the program. 
Evaluation and revision are a continual process .This model is one that can be used by 
an experienced or beginning instructional designer.49  
The area of simulation is fast expanding. With this comes the need for those 
involved with the development of instruction in either high or low fidelity simulation 
to base this on sound educational and instructional theory. Some simpler clinical 
examples use behaviorist techniques. The more complex processes require multiple 
tasks and ongoing assessment. Elements of the Dick and Carey or Kemps approach 
may be more appropriate. The unique environment allows for students and participant 
to develop skills and knowledge of the clinical environment in a way that mirrors that 
of the clinical setting but is not only better but safer than the real thing. 
5.) 4-D Model S.Thiagarajan, Dorothy S. S, and Melvyn I.  
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4-D Model is developed by S.Thiagarajan, Dorothy S. Semmel, and Melvyn I. 
Semmel. This Model is deeply appropriate to use as (1) a foundation to develop 
instructional wares such as textbook, lesson plan, syllabus, module, as well as 
material, (2) the description is more complete and systematic, and (3) in this 
development. It consists of four core phases such as: 50 
1. Defining 
This purpose of this phase is to decide the development requirements. In 
this phase, the researcher analyzed what the learners need in increasing 
their English ability. 
2. Designing 
The purpose of this phase is to design a product that was developed. In 
this phase, the researcher designed a product based on the need analysis 
which will has  been conducted in defining procedure previously. 
3. Developing 
The purpose of this phase is to develop a product that was designed. In 
this phase, the product was developed with good validities by the 
experts’, practicians’, and users’ validities. 
 
4. Disseminating 
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Institute/Special Education, University of Minnesota).1974. (adopted from Endang Mulyantiningsih, 
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51 
 
In this phase, the product that was developed would be disseminated. It 
could be published through seminar, social media, journal, etc. 
C. Conceptual Framework 
Based on the explanation of several design models previously, the researcher 
determines the model which strongly supports the materials development in this Borg 
and Gall. Conceptually, the research and development approach includes 10 general 
steps. But given the limited time and funds owned by researchers, these steps are 
simplified into four development steps which will be described in the following 
conceptual framework. 
 
 
 
 
 
 
 
 
 
Figure 2.7. Conceptual Framework 
Developing Implementation 
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The conceptual framework describes what the researcher was going to do to 
conduct this study sistematically. In this regard, the researcher developed 
instructional materials which refer to an English materials module. Hence, the 
researcher utilized Borg and Gall Model to conduct this study that was begun from 
data collecting the need analysis of the learners. The second phase was planning a 
product that was produced and developed based on the learners’ need analyses in 
defining phase previously. The third phase was developing the product with good 
validities from two experts and the practicians (teachers), and the users (learners). 
Then, the researcher revised the product based on their appraisal. The final phase is 
implementation the product that was developed and revised by experts. 
D. Research Question 
1. What are the target needs of student of fifth grade the Madrasah 
Ibtidaiyah PMDS Palopo? 
2. What are the learning needs of student of fifth grade the Madrasah 
Ibtidaiyah PMDS Palopo? 
3. What the materials developed is appropriate for the student of fifth 
grade madrasah Ibtidaiyah PMDS Palopo? 
4. What are the characterisyics of the appropriate learning material for 
the student of fifth grade Madrasah Ibtidaiyah PMDS Palopo? 
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CHAPTER III 
METHOD OF THE RESEARCH 
A. Model of Development 
The researcher utilized Research and Development (R & D) method. R & D is 
a research method which can be used to produce a particular product. In this study, 
the researcher will design product which refers to an English module by utilizing 
Borg and Gall Model. Borg & Gall in Nana Syaodih Sukmadinata describes ten steps 
of implementation of research and development strategy as follows;51 (1) Research 
and Information Collecting (2) Planning, (3) Develop Preliminary form of Product, 
(4) Preliminary Field Testing, (5) Main Product Revision, (6) Main Field Testing, (7) 
Oprasional Product Revision, (8) Oprasional Field Testing, (9) Final Product 
Revision, (10) Desmination and Implementation. Furthermore, is a research method 
which can be used to produce a certain product,  In producing the product given the 
limited time available to researchers, these steps are simplified into four 
developmental steps. among others; (1) Data Collection, (2) Planning, (3) 
Devalopment, (4) and Implementation the product. The product in the form of a 
model a module. 
  
                                                          
51 Syaodih Sukmadinata Nana, Borg & Gall. Educational Researcher and Development. 
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B. Procedures of Development 
In this study, Borg and Gall Model was deeply appropriate to utilize as (1) a 
foundation to develop instructional wares such as textbook, lesson plan, syllabus, as 
well as material, (2) the description is more complete and systematic, and (3) in this 
development, it involves the experts’ validity. Hence before conducting the field 
testing, the product was revised based on the experts’ appraisal, suggestion, and 
advice. This model has four core phases such as: 52 
1. Data collection   
The purpose of this stage is to determine the needs of learners. In determining 
the phase, the researcher will conduct a curriculum analysis to determine the product 
that suits the needs of the learners. Matters to consider in determining learning needs, 
including suitability of learning needs with the applicable curriculum, and the stage of 
student development. Steps taken in this stage are literature studies and field studies. 
a) Literature study is done by collecting theories related to the module. 
This stage is done to get an overview of teaching materials to be 
developed. Based on literature study will be known characteristics of 
teaching materials in the form of modules 
b) Field studies 
                                                          
52 Ibid. 
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At this stage the researcher did some analysis, that is analysis 
curriculum, student analysis, and material analysis 
1) Researchers examine existing English language teaching materials 
at school. Based on this step obtained information that English 
teaching materials that have been used for class V teaching 
materials at the first Madrasah Ibtidaiyah school have not explore 
the students' knowledge and their vocabulary is still lacking. 
2) Researchers review the current curriculum. Based on the 
curriculum is seen competence to be achieved. English learning in 
Madarasah Ibtidaiyah is still referring to KTSP with Core 
Competence and Basic Competence which have been determined. 
3) Student analysis is conducted taking into account the 
characteristics, abilities, and experiences of students, either as a 
group or as individuals. 
4) Material analysis aims to determine the content of materials in the 
form of a module. 
2. Planning  
There are several things that need to be done in the planning phase 
development of English teaching materials. researchers starting from the collection of 
books and various sources related to the teaching materials to be developed, the 
selection of appropriate designs, layouts of interest in accordance with the 
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characteristics of learners of grade five Madrasah Ibtidaiyah PMDS Palopo, to 
prepare materials as an evaluation in developed teaching materials. 
3. Development  
             In this phase, the English materials book was developed based on the 
experts’, practicians’, and users’ validity as well as the result of try-out. Validity is a 
technique for obtaining suggestions for the development of the material. In this step, 
the researcher developed the product with good validities from two experts (materials 
and media experts), and the users (learners). Then, the researcher revised the product 
based on them. In this phase, the product that was designed and developed was 
revised again as a final draft of the product. 
4. Implementation 
 
In this phase, the product that was developed and revised by experts. the 
results of the revisions are used for trials on fifth graders at Madrasah ibdidaiyah 
PMDS Palopo. The results of this trial in the form of student responses to the 
development of the material. 
C. Design of the Materials Try-out 
1. Design of Try-out 
The try-out was conducted once after the researcher designed an English 
materials book and developed the English learning materials in it. In the try-out, the 
researcher provided one english teacher to deliver the English learning materials of 
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the book.  It was done long based on the needs of the students' materials that is during 
the five  meetings. The aim is to test the effectiveness of English material modules 
designed and developed by researchers 
2. Subject of the Try-out 
The subjects of try-out in this study were selected by using random sampling 
method including 26 students grade five Madrasah Ibtidaiyah PMDS Palopo at the 
academic year 2017. 
3. Technique and Data Collection Instrument 
a) Data Collection Instrument on Needs Analysis 
The instruments of collecting data in this study are: 
1) Questionnaires 
The objective of questionnaires is to know the learners’ and 
experts’ attitudes toward the materials that were developed. In this regard, 
the questionnaires were given to:  
i. The questionnaires were pertinent to what the learners deeply 
need especially for providing and delivering appropriate 
materials. In this regard, the questionnaires were given to The 
fifth grade student of Madrasah Ibtidaiyah PMDS Palopo who 
were subjects of try out in this study. Before answering the 
questionnaires, the learners filled in the identity form which 
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consists of the learner’s name, class,  birth place and date, 
address, and hobby. The questionnaires consist of four 
questions such as:  (1) what English skill do the learners deeply 
need? (2) what are the difficulties faced by the learners in 
learning English? (3) since when have the learners learnt 
English? (4) what are the learners’ motivations in learning 
English?  
ii. The two experts to evaluate the product designed by the 
researcher including format, language, content, and 
effectiveness 
2) Interview  
An interview is conducted by interviewing English teachers 
and   grade five   students from Madrasah Ibtidaiyah PMDS Palopo  or 
the learners as subjects of try-out in this study about the English 
teaching materials including the curriculum used and needs of 
learners. 
3) Documentation 
The documentations could pictures  of the teaching learning 
activities, the format of existing previous materials, the list of names 
and english teacher, etc.  
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b) Data collection instrument for the experts’ product evaluation 
The researcher developed the English materials module with 
good validities from material and media experts, the practicians (the 
teachers), and the users (learners). Then, the researcher revised the 
English materials module based on them. 
c) Data collection instrument for materials try-ou 
1) Observation Sheets 
The observation sheets were two types. They were the 
observation sheet of the learners’ activities and teachers’ activities in 
learning-teaching process. 
      2) Interview 
The interviews were pertinent to what the learners deeply need 
especially for providing materials. In this regard, the interviews were 
given to the users(learners) in this study who were after conducting 
try-out towards the English materials of the product. The interviews 
consist of four items such as: (1) what difficulties learners in learning 
English? (2)what are the learners’ opinions about development of 
English material? (3) what are the learners’ opinions about providing 
60 
 
and delivering materials? (4) what things must be revised related to the 
instructional materials?  
3) Documentation 
            The documentations can be pictures or videos of the teaching 
learning activities, the format of materials try-out, the list of teachers’ 
observers’ and learners’ names, etc. The documentations of materials 
try-out are taken from the participants of the grade five in this study. 
4. Data Analysis Techniques 
a) Data analysis on Need Analysis 
Data analysis on need analysis aims to identify the English 
learning materials which are needed by the learners. Based on the data 
collection on the learners’ need analyses, the researcher analyzed the 
data of : 
1. Questionnaire 
The questionnaires ere two types namely the questionnaires 
result of previous research program was analyzed by using descriptive 
qualitative method and the questionnaires result of the subjects of    
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try-out was calculated by using descriptive quantitave as the following 
formula:53 
The number of answering the most important = The 1st  x 4  = … 
The number of answering the second important = The 2nd x 3  = … 
The number of answering the third important = The 3rd  x 2  = … 
The number of answering the fourth important = The 4th  x 1  = … 
Total score         = …  
After calculating the total score, the researcher calculated the mean 
score by using the following formulation: 
                                   𝑀 =
𝐵
𝑁
  
M : mean score 
B : total score 
N : total number of  thelearners 
After calculating the total score, the researcher calculated the value by 
using the following formulation:  
𝑋 =
𝑀
𝑁
 x 100% 
X : the value 
M : mean score 
N : total nusmber of value 
                                                          
53 Zainal Arifin, Evaluasi Pembelajaran. Bandung: PT.Remaja Rosda Karya. 2013.p.228 
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After finding out the value of each material topic, the researcher 
defined them as effective material topics the learners deeply need in learning 
English for grade five Madrasah Ibtidaiyah PMDS Palopo. They were shown 
by the following table: 54 
Table 3.1. Material Topics Qualification of Questionnaire 
Score Percentage Qualification 
3,6 – 4 90% - 100% The most important 
2,6 – 3,5        65% - 89%  The second important 
1,6 – 2,5        40% - 64% The third important 
0 – 1,5         0%  - 39% The fourth important 
                                2. Interview 
The result of interview is analyzed by using desctriptive 
qualitative method. The researcher described the result of interview 
related to the learners’ attitude, background, language, culture, and etc. 
                               3. Documentation 
The result of documentation is analyzed by using desctriptive 
qualitative method.  
 
 
                                                          
54 Buku petunjuk kegiatan akademik IKIP Yogyakarta. Yogyakarta 2014. (accessed on 
2017,http;//starnew.uny.ac.id/upload/131808346/pendidikan/BAB+15+MENGELOLAH+NILAI.pdf) 
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      b)  Experts’ Evaluation 
In experts’ evaluation, the researcher utilized likert scale. The data 
can be analyzed  by calculating the mean of the answers based on scoring 
of each expert using the following formulation.55 
The number of answering excellent  = E x 4 = … 
The number of answering good  = G x 3 = … 
The number of answering fairly  = F x 2  = … 
The number of answering poor  = P x 1  = … 
Total score       = …  
  E : Excellent 
  G : Good 
  F : Fairly 
  P : Poor 
After calculating the total score, the researcher calculated the mean 
score by using the following formulation: 
𝑀 =
𝐵
𝑁
  
   M : mean score 
   B : total score 
   N : total number of material topics 
                                                          
55 Ibid  
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After calculating the mean score, the researcher calculates the value by 
using the following formulation: 
𝑋 =
𝑀
𝑁
 𝑥 100% 
X : the value 
   M : mean score 
   N : total number of value 
 
After calculating the mean score of each material topic, the researcher 
defines them as effective material topics the learners deeply need in learning 
English for grade five like the table 3.2 show, 
Table 3.2. Material Topics Qualification of Product Evaluation56 
Score Percentage Qualification Classification 
 3,6 – 4 90% - 100% Excellent Can be used without revision 
2,6 – 3,5 65% - 89% Good Can be used with a little bit revision 
1,6 – 2,5 40% - 64% Fairly Can be used with much revision 
  0 – 1,5  0% - 39% Poor Cannot be used yet 
                        
 
 
                                                          
56 Buku petunjuk kegiatan akademik IKIP Yogyakarta. Yogyakarta 2014. (accessed on 
2017,http;//starnew.uny.ac.id/upload/131808346/pendidikan/BAB+15+MENGELOLAH+NILAI.pdf) 
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c) Data Analysis on Materials Try-out    
The materials try-out was implemented using one English teacher in 
five meetings with 26 students. researchers assess the activities of teachers 
and students in each meeting. 
1. Observation Sheets 
              The observation sheets were analyzed by using desctriptive 
qualitative and quantitative method as the following formulation,57 
The number of acting excellent = E x 4 = … 
The number of acting good  = G x 3 = … 
The number of acting fairly  = F x 2  = … 
The number of acting poor  = P x 1  = … 
Total score      = …  
  E : Excellent 
  G : Good 
  F : Fairly 
  P : Poor 
After calculating the total score, the researcher calculates the mean 
score by using the following formulation, 
𝑀 =
𝐵
𝑁
  
   M : mean score 
   B : total score 
                                                          
57 Thorndike and Hagen. Measurement and evaluation In psychology and Education. New 
York: John Willey & Sons, Lid. 1977. (adopted from Zainal Arifin, Evaluation Pembelajaran. 
Bandung: PT.Remaja Rosda Karya. 2013.p.247) 
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   N : total number of material topics 
After calculating the mean score, the researcher calculates the       
value  by using the following formulation: 
𝑋 =
𝑀
𝑁
 𝑥 100% 
   X : the value 
   M : mean score 
   N : total number of value 
 
After calculating the mean score of each material topic, the researcher 
defines them as effective material topics the learners deeply need in learning 
English for grade five shown by the table 3.3, 
Table 3.3. Classification of Learning-Teaching Activities58  
Score Percentage Qualification Classification 
3,6 – 4 90% - 100% Excellent Can be used without revision 
2,6 – 3,5 65% - 89% Good Can be used with a little bit revision 
1,6 – 2,5 40% - 64% Fairly Can be used with much revision 
0 – 1,5  0% - 39% Poor Cannot be used yet 
 
 
 
                                                          
58 Buku petunjuk kegiatan akademik IKIP Yogyakarta. Yogyakarta 2014. (accessed on 
2017,http;//starnew.uny.ac.id/upload/131808346/pendidikan/BAB+15+MENGELOLAH+NILAI.pdf) 
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           2.  Interview 
The result of interview is analyzed by using desctriptive 
qualitative method. 
           3.  Documentation 
The result of documentation is analyzed by using desctriptive 
qualitative method.  
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
68 
 
CHAPTER IV 
FINDINGS AND DISCUSSION 
A. Findings of Development Result 
  This chapter deals with findings about the development result of this study 
that obtained and explained based on the researcher questions formulated previously. 
The researcher analyzed the data on need analyses, product evaluation by the experts, 
and data on materials try-out. 
1. Description of the Need Analysis Result 
a) Description of Subject 
 Data analysis on need analysis aims to identify the English learning 
materials needed by the learners. In sum, the researcher presented that all of 
them are the grade five Madrasah Ibtidaiyah PMDS Palopo students. Most of 
them comprehend English just a little bit because they learn English at school.  
Even  though there are some students who took the courses, they were still 
included in beginner levels. So, they also still needed to learn about 
fundamental English learning materials. Most of them like to learn English 
utilizing either audio or audio visual learning styles. 
 Their mother tongues included bahasa Indonesia, Bugis and Luwu. 
that in  learning one of international languages as English, the mother tongue 
strongly influences in producing it such as accent, vowel sounds, and so on. as 
Indonesians before learning how to produce a good English sentence (a target 
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language), firstly we must be good in making bahasa Indonesia sentences as 
the second language. the researcher found out that they have not yet had it, so 
it made them difficult enough to learn and produce English as a foreign 
language (a target language) by themselves. 
b) Target Needs  
 the researcher analyzed the learners' wants by conducting a need 
analysis. she gave the learners questionnaires consisted of 6 English learning 
material topics that the learners could select with likert-scale per skill namely 
listening and speaking skills. 
 the table 4.1, and 4.2 show the result of the respondents' wants per 
skill from the need analysis: 
1) Listening  
Table 4.1. The qualifications of materials topics in listening skill 
Qualification Materials % 
 The Second Important Vocabulary 80% 
 Self introduction 75,8% 
The Third Important Special days 60% 
Family tree 60% 
Part of the Body  58% 
Numerals  57% 
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2) Speaking  
Table 4.2. The qualifications of materials topics in speaking skill 
Qualification Materials % 
 The Second Important Vocabulary 81,5% 
 Self introduction 73 % 
The Third Important Numerals  66,3% 
Family Tree 55,8% 
Special Days 55,8% 
Part of the Body 53,8% 
 
 The researcher presented the result of the respondents’ wants towards 
the material topics needed by the learners for empowering their two integrated 
skills (listening, and speaking skills). Most of them preferred to empower 
their speaking in communicating one another properly. At all cost, several of 
them also preferred to empower their listening. Hence, the researcher 
designed and developed the English learning materials of the book by 
empowering the learners’ two integrated skills especially for their speaking. 
2. Description of the Expert’s Product Evaluation on the Material Design 
a) The Experts’ Evaluation at the Aspects of Product Evaluation 
The table 4.3, shows the result of experts’ evaluation at the aspects of 
product evaluation, 
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Table 4.3. The classification of the aspects of  product evaluation  
 
No Aspects (%) Qualification Classification 
1 Format 75% Good  Can be used with a little bit revision 
2 Language 53,12% Fairly Can be used with much revision 
3 Content 81,25% Good Can be used with a little bit revision 
4 Effectiveness 78,12% Good Can be used with a little bit revision 
 
The researcher presented that none of aspect of the product evaluation 
was qualified both excellent i.e. can be used without revision and poor i.e. 
cannot be used yet. Indeed, the aspects of experts’ product evaluation on the 
material design referred to the format, language, and effectiveness were 
qualified good  i.e. can be used with a little bit revision. From those, the 
researcher reported that most of material topics on experts’ evaluation at the 
aspects of product evaluation were qualified good i.e. can be used with a little 
bit revision. 
 
b) The Expert’s Suggestion 
The table 4.10 shows the result of experts’ suggestion of product 
evaluation, 
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Table 4.4. The expert’s suggestion towards the product evaluation  
 
Expert Suggestion towards the product evaluation 
Expert 1 
1. Should be on the cover of written English Material Development 
2. Note punctuation, 
3. Note the instructions about uniform in English or Indonesia 
4. Lesson 4. In the family tree is recommended to use the name of 
Indonesia in Islam. 
Expert 2 
1.   Vocabulary in the beginning of chapter 
2. Saturday activity should be related and useful to the task next   
(coherent) 
 
           Dealing with the result of the experts’ appraisals towards the English 
learning materials of the book from the learners’ need analyses, researcher 
then revised them as the second prototype consisting of 5 chapters as follows: 
I         Self Introduction 
II        Numerals 
III      Part of the Body 
IV      Family Tree 
V       Special Days 
 
3. Description of the Materials Try-Out 
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   a) Activities 
1) Teachers’ Activities towards the Material Design 
       The table 4.5. shows the result of learners’ activities towards the material 
design 
Table 4.5. The percentage of the learners’ preference on teachers’ activities 
No Chapters Score (%) Qualification 
1 Self Introduction  3,56 89% Good  
2 Numerals    3,59 89,75% Good 
3 Part of the Body 3,62      90% Excellent 
4 Family Tree 3,52 88% Good  
5 Special Days 3,59 89,75% Good  
 
In teachers’ activities, the researcher presented that 1 material topics 
were qualified excellent i.e. can be used without revision, and the others were 
qualified good i.e. can be used with a little bit revision. Thus, this shows that 
most of them were qualified good. 
2) Learners’ Activities towards the Material Design 
The table 4.6. shows the result of learners’ activities towards the 
material design, 
 
 
Table 4.6. The percentage of the learners’ preference on learners’ activities 
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No Chapters Score (%) Qualification 
1 Self Introduction  3 75% Good  
2 Numerals    2,8 70% Good 
3 Part of the Body 3    75% Good  
4 Family Tree 2,8 70% Good  
5 Special Days 3,4 85% Good  
 
Based on the table 4.6., the researcher presented that 5 material topics 
all others were qualified good i.e. can be used with a little bit revision that is 
introduction  (75%), numerals (70%), part of the body (75%), family tree 
(70%), special days (85%). 
Dealing with the result, the researcher developed every single chapter 
more by considering the qualification result of the learners’ activities towards 
the material design. 
Related to both results of teachers’ and learners’ activities, the 
researcher revised the product by much developing material topics were 
qualified good and fairly previously. In addition, from the result, the 
researcher also added 1 topics material about the common expression. 
 In sum, the researcher revised the English materials book as a final 
prototype which gets six chapters as follow: 
1. Self Introduction 
2. Numerals  
3. Part of the Body 
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4. Family Tree 
5. Special Days 
6. Common Expression 
4. Description of Chapter 
  There are 6 chapters in the English materials book designed by the researcher, 
each chapter focuses on a particular area of English learning materials. The materials 
are organized in two integrated English skills categories, such as listening,  and 
especially for speaking skill. Therefore, it should be selected and used in the order 
appropriate for the learner (s). This book cannot only be worked from beginning to 
end, but it can be worked randomly as the party needs to teach as well as to learn. 
  Each chapter has the same format in it consisting of several pages which 
combines reference and exercises in one volume consisting of nine parts, such as: 
learning skill, learning objective, teaching technique, teaching media, learning 
activities, instructional materials, exercise, and vocabulary. In this case, the 
researcher gives an illustration of the chapter description i.e. chapter one as a 
representative of six chapters of the book designed by the researcher. The figure 4.1.  
shows the illustration of the chapter description. 
  
 
 
 
Figure 4.1. Illustration of the chapter description 
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Lesson 
 
 
Self  Introduction & Other People 
 
 
 
 
 
 
 
 
 
 
 
 
 
Picture: Self Introduction and Other People 
 
1 
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A. Learning Skill 
This material is deeply appropriate to empower the learners’ listening and 
speaking skills.  
B. Learning Objective 
The learners are able to produce the expressions of introducing themselves 
and other people, as well as be able to ask their friends related to their friends’ 
introductions. 
C. Teaching Method 
Teaching “Introducing yourself and other people” is strongly appropriate to 
utilize cooperative learning and direct method. 
D. Teaching Media 
In this regard, the media which very support the material are sample text, CD 
audio, marker, board, eraser, pen/pencil, book, laptop, sound system/speaker, English 
music, stick note, Id card. 
E. Learning Activities 
1. The teacher explains the material to the learners by giving instances and 
plays the audio and video related to the material; 
2. The learners listen to the audio of introducing yourself and other people 
carefully; 
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3. The learners are asked to practice producing a number of introducing 
themselves and other people properly by making a big circle and a small 
circle; 
4. The teacher explains the rules of the activity; 
5. Some of the learners are divided into a small circle that is in a big circle 
with different rotations while listening to the English music; 
6. The teacher plays an English music which is zealous and makes the 
learners more active to move; 
7. When the music is stopped, the learners must stop moving and start to 
introduce themselves to a friend who is in front of her/him. So, they will 
switch their information about themselves each other. In this regard, their 
friends can ask anything that has not been clear yet such as hoby, favorite 
food, favorite color, ambition, or anything to get more information during 
the music is still stopped; 
8. When the music is played again, the learners must move again, till the 
music runs out. It may be several times to do; 
9. After introducing, the learners will be asked to come forward on the stage 
in front of the class one by one to introduce his/herself first correctly, then 
introducing her/his friends who have introduced themselves to him/her 
previously; 
10. The teacher will ask the learners whom their names have been mentioned 
to ask the truth if they must have introduced themselve to him/her; 
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11. In this regard, the other learners can give him/her several questions related 
to the information. 
F. Instructional Material 
 Self Introduction / perkenalan Diri 
Introduction adalah materi yang benar-benar orang perlu ketahui karena 
mengenal sekaligus saling mengenali. Ini akan memberi informasi baru kepada orang 
lain tentang diri Anda. 
Tolong dengarkan audisi Ucapan Salam dan ekspresi berikut dengan seksama. 
a. Greetings (Salam pembuka)  
• Hello   : Halo 
• Hi   : Hai 
• Hi Friends  : Hai teman 
• Hello Class  : Halo kawan-kawan kelasku 
• Hello Ever body : Halo semuanya 
• How do you do : Bagaimana kabarmu? 
• How are you  : Bagaimana kabarmu? 
b. Introductory Sentence (Kalimat perkenalan) 
• Let me introduce myself: perkenankan saya memperkenalkan diri saya 
• Allow me to introduce myself: izinkan saya memperkenalakn diri saya 
• I would like to introduce myself : saya akan memperkenalkan diri. 
c. Sentence Recognize Names and Sentences (Kalimat mengenalkan nama 
dan alamat) 
• My name is : nama saya adalah…. 
• I was born : saya lahir pada…. 
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• I am from : saya berasal dari…. 
d. Closing Sentence (Kalimat penutup) 
• Nice to meet you  : senang bertemu dengan anda 
• It is a pleasure to meet you : senang bertemu dengan kamu 
• See you next time  : sampai jumpa lain kali 
• Good bye   : selamat tinggal 
• Thank you   : terimah kasih 
• Thank you very much  : terimah kasih banyak 
Apa yang biasanya kita lakukan jika menemui orang yang belum 
pernah kita kenal sebelumnya? Apa yang  harusnya kita ucapkan jika ingin 
berkenalan dengan orang-orang yang baru di lingkungan kita? Nah berikut ini 
ada contoh dari ungkapan-ungkapan perkenalan diri dan memperkenalkan 
yang lain dalam bahasa inggris. 
 
 
.  
 
 
 
 
   
 
 
     Picture: 
 
• My name is Kartika (Nama saya Kartika) 
• My full name is Kartika Kirana (Nama lengkap saya Kartika Kirana) 
Hi, my name is 
Adam. Nice to 
meet you. 
Hi Adam, I’m Yusuf. 
Nice to meet you too 
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• My nick name is Kartika (Nama panggilan saya adalah Kartika) 
• Hi, I am Kartika (Hai, saya Kartika) 
• Hello, my name is Kartika (Halo, nama saya Kartika) 
• Good morning. My name is Kartika (Selamat pagi. Nama saya Kartika)  
• May I introduce myself? My name is Kartika (Bolehkah saya 
memperkenalkan diri? Nama saya Kartika) 
• Let me introduce myself. My name is Kartika. (Ijinkan saya memperkenalkan 
diri. Nama saya Kartika) 
• First of all, I would like to introduce myself. My name is Kartika 
(Sebelumnya, saya ingin memperkenalkan diri dulu. Nama saya Kartika) 
• How do you do? My name is Kartika (bagaiman kabarmu?. Nama saya 
Kartika) 
Responses :  
➢ Hi, I'm Okki. Glad to meet you. (Hai, saya Okki. Senang bertemu 
dengan anda) 
➢ Hello, My name is Okki Pleased to meet you (Halo, nama saya Okki. 
Senang bertemu dengan anda) 
➢ Good morning. I am Okki How do you do? (Selamat pagi. Nama saya 
Okki.bagaimana kabarmu?) 
➢ How do you do? My name is Okki. Nice to meet you (bagaiman 
kabarmu?. Nama saya Okki. Senang bertemu dengan anda) 
    Example:  
Good morning all, allow me to introduce myself in. My name is Faiz 
Rizqi Aji. I was born in Bandung on 26 July 1993. I now live in Garut. Right 
now I stay at my aunt’s house. Now allow me to introduce myself further. I 
like things that smell of adventurous, and small things like reading, watching, 
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and spent my free time by doing nothing. Okay now about me and my family,  
I am the first child in my family. I have a little sister, and she is high school 
student. My father is a Police which is  named Endang Kurnia. While my 
mother is a house wife. I love my family more than anything. Well that’s my 
introduction this time. Pleased to meet you. 
 
A. Introducing Others / memperkenalkan yang lain  
 
 
 
 
 
 
 
  
 
 
 
 
 
  
  
                     Picture: Other Introduction 
• Do you know Kartika? (Apakah anda tahu Kartika?) 
• Have you met Kartika? (Pernahkah anda bertemu Kartika?) 
• This is a friend of mine,Okki. (Ini teman saya, Okki) 
• Ika, this is Okki, my friend. (Ika, ini Okki, teman saya) 
Hallo Aisyah, this 
is a friend of 
mine, Fatimah 
 
Hallo Rini,              
Hi Fatimah, 
pleasure to meet 
you. 
 
Hi Aisyah, 
pleased to 
meet you too. 
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• May I introduce my friend, Mrs. Suryani? (Bolehkan saya memperkenalkan 
teman saya, Ibu Suryani?) 
• Please allow me to introduce our new Administration Manager. (Ijinkan saya 
untuk memperkenalkan manajer administrasi kita yang baru) 
• Let me introduce you to Mrs. Lina our new Marketing Manager.  Mrs. Lina. 
this is Mr. Lutfi from Java Plantation Company. (Ijinkan saya untuk 
memperkenalkan anda kepada Ibu Lina, Manajer Marketing baru kita. Ibu 
Lina, Ini adalah Bapak Lutfi dari perusahaan Java Plantation). 
Responses : 
➢ No, I don't think so. (Sepertinya tidak) 
➢ No, I haven't. (Tidak, aku belum pernah) 
➢ Hi, glad to meet you. I am Okki. (Hai, senang bertemu dengan anda. 
Saya Okki) 
➢ Hello, Okki. Pleased to meet you. (Halo Okki. Senang bertemu 
denganmu) 
➢ I am glad to know you (Saya senang bisa mengenal anda) 
➢ It is nice to see you. (Senang bisa melihat anda) 
➢ How do you do? (Ungkapan saat baru bertemu pertama kalinya) 
➢ How do you do? It is very nice to meet you. (How do you do? senang 
sekali bisa bertemu dengan anda)  
Example : 
Fatma : That’s Anto. Do you know him? (Itu Anto. Apakah kamu mengenalnya?) 
Aisyah: No, I don’t. (Tidak, aku tidak mengenalnya) 
Fatma : Hello, Anto. How are you? (Halo Anto. Apa kabar?) 
Anto : Hello, Reni. I'm fine thanks. (Hai Fatma, aku baik baik saja terima kasih) 
Reni : Anto, this is a friend of mine, Rita Aprianti. (Anto ini temanku, Aisyah) 
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Anto : Hello Rita. Pleased to meet you. (Halo Aisyah, senang bertemu denganmu) 
aisyah: Hi Dodit, pleased to meet you too. (Hai Dodit, senang bertemu denganmu 
juga) 
 
Exercise : 
A. Berilah tanda (x) pada huruf a, b, c, dan d yang paling benar! 
1. Selamat pagi 
A. Good evening 
B. Good morning 
C. Good afternoon 
D. Good night 
2. Sampai jumpa 
A. See you later 
B. Thank you very much 
C. My name is Luna 
D. I am fine thank you 
3. How are you? 
A. Selamat siang 
B. Sampai jumpa 
C. Terima kasih 
D. Bagaimana kabarmu? 
      
85 
 
4. Good bye         
A. Selamat pagi 
B. Selamat tinggal 
C. Selamat malam 
D. Selamat siang 
5. Barly : Bye, Yuri. See you tomorrow.  
    Yuri   : ... 
A. Nice to meet you 
B. Hello 
C. See you too 
D. Thank you 
6. Rani   : Good morning, Johny.  
    Johny : Good morning, Rani. ....?  
    Rani   : I'm fine thank you 
A. How are you? 
B. How do you do 
C. Where do you live 
D. What is your name? 
7. Dita  : Hi, my name is Dita. ...?  
    Afni  : My name is Afni. 
A. What is my name?      
B. What is this? 
C. What is your name? 
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D. How do you spell your name? 
8. Sari  : I am Sari. How do you do? 
    Elda : ".....". I am Elda Maulida. 
A. I am fine 
B. How do you do 
C. Are you ok? 
D. How are you?  
9. When you want to leave-taking your friend, you say.... 
A. Good morning 
B. Good afternoon 
C. Good evening 
D. Good bye 
10.  Where do you live? 
A. Berapa umurmu? 
B. Dimana kamu tinggal? 
C. Siapa nama lengkapmu?      
            D. Apa kabarmu?         
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B. Discussion  
Based on the presentation of findings, the researcher presented several 
intrepretation of findings in order to explain in details as follows: 
Dealing with the result of data analyses, most of the learners’ wants referred 
to speaking skill especially for vocabulary (80%). At all cost, several of them also 
preferred to empower their listening.  not only speaking skill but also the other skills 
listening were also needed by them. Hence, the researcher designed and developed 
the English learning materials of the book by empowering the learners’ two 
integrated skills especially for their speaking. 
The English learning materials developed by adjusting them with the aspects 
of the English learning materials book including its learning skill, learning objective, 
teaching technique, teaching media, instructional material discussion, exercise, and 
vocabulary selections which were appropriate with basic level ability i.e. beginner. 
Dealing with the result of the learners’ needs analyses, the researcher designed the 
material topics as the first prototype consisting of 5 chapters shown by the table 4.7. 
Table 4.7. Materials Topics designed by the researcher based on the result of the 
learners’ need analyses 
Chapter Material Topics 
I Self Introduction 
II Numerals  
III Part of the Body 
IV Family Tree 
V Special Days 
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After, designing the materials book consisting 5 chapters previously, the 
researcher revised the materials of the book based on the experts’ evaluation. As the 
result, the researcher presented that none of material topic was qualified excellent or 
poor. From those, the researcher reported that most of material topics were qualified 
good i.e. can be used with a little bit revision. Then, the researcher presented that 
none of aspect of the product evaluation was qualified excellent or poor. Indeed, the 
aspects of expert’s product evaluation on the material design referred to the format, 
language, and effectiveness were qualified good  i.e. can be used with a little bit 
revision. Related to the result, the researcher reported that most of material topics on 
experts’ evaluation at the aspects of product evaluation were qualified good i.e. can 
be used with a little bit revision.   
Dealing with the results of the experts’ evaluation towards the English 
learning materials of the book, the researcher then revised them as the second 
prototype became 6 chapters  shown by the table 4.8. 
Table 4.8. Materials Topics revised by the researcher based on the result of the 
experts’ appraisals 
Chapter Material Topics 
I Self Introduction 
II Numerals  
III Part of the Body 
IV Family Tree 
V Special Days 
VI Common Expression 
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After revising the materials of the book, the researcher conducted the 
materials try-out i.e. an research. As the result of teachers’ activities, the researcher 
presented that 5 material topics were qualified excellent, only 1 material topic was 
qualified fairly, and the others were qualified good. In the learners’ activities, the 
researcher presented that 1 material topics were qualified excellent, and the others 
were qualified good. Related to both result of the teachers’ and learners’ activities, 
the researcher revised the product by developing material topics which were qualified 
good and fairly. From supervisors, researcher add 1 common expression topics 
because learners must be in need as a beginner. 
In sum, the researcher presented that there are 6 appropriate material topics of 
the English materials book in learning English for research developed by the 
researcher. They are organized in two integrated skill categories i.e. listening, and 
especially for speaking skill. Each chapter has the same format consisting of several 
pages which combines reference and exercises in one volume including: learning 
skill, learning objective, teaching technique, teaching media, learning activities, 
instructional materials, exercises, and vocabulary. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
  A. Conclusion 
 Having analyzed the findings, and discussion in the previous chapter, 
the researcher presents the following conclusions: 
1. The target needs of the learners in learning English for grade five are to 
practice their English properly, to create their own ideas without having to 
incorporate knowledge from any sources, to participate in learning English 
actively, creatively, and innovatively, to use the expressions/vocabulary 
given by their teacher in daily life, and to cooperate in learning English 
one another. 
2. The appropriate learning materials for the learners in learning English for 
grade five consist of 6 materials topics including: (I) Self Introduction , 
(II) Numerals, (III) Part of the Body, (IV) Family Tree, (V) Special Days, 
and (VI) Common Expression. 
3. The characteristics of the appropriate learning materials for grade five 
namely: it is an English materials book for grade five, able to be used to 
either teach or learn English based on a particular term, deals with the two 
integrated English skills especially for speaking skill area, covers the areas 
of English learning materials which are normally taught for the beginner, 
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combines reference and exercises in one volume, and also able to be used 
for self-study or as supplementary course materials. 
 
  B. Suggestion 
 
 Having concluded the result of this research, the researcher further 
suggests the following suggestions: 
a. The English course teacher is suggested to utilize the English materials 
book developed by the researcher to teach English in English course. 
b. The English private teacher is suggested to utilize the English materials 
book developed by the researcher to teach English. 
c. The English teacher at school is suggested to utilize the English materials 
book to teach or to take the reference and exercises. 
d. The learner is suggested to utilize the materials of the book for self-study or 
as supplementary course materials. 
e. The next researcher is suggested to research the other aspects of English 
development book like its model, media, or curriculum development. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
Based on the findings, data analysis, and the discussion in the previous 
chapter, the researcher then comes to the research conclusion and suggestion. Both 
items were presented as follows: 
A. Conclusion 
 Having analyzed the data finding, analysis and the discussion in the previous 
chapter, the researcher had come to the following conclusions: 
1. Having tri-out the English materials module by conducting an research 
program, it was found that this product could give significant development 
toward the students’ English skills such as listening, and speaking skills. In 
this regard, the skill that is very dominant in a few English materials is 
speaking skill. It meant that this English materials module could develop 
materials in learning English for grade five at the academic year 2017 
Madrasah Ibtidaiyah students of PMDS Palopo. 
2. Having analyzed the result of the students’ attitude toward the English 
materials applied by the English instructors who were selected by the 
researcher in this study, it was found that the most of the students gave 
positive response and enjoy learning by delivering the English learning 
materials. 
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B. Suggestion 
 Having concluded the result of this research, the researcher further suggests the 
following suggestions: 
1. The researcher should compose the English learning materials by seeing the 
difficulty levels of them; 
2. The teacher should provide an appropriate English learning materials by 
considering the learners’ English competency levels;  
3. The teacher should deliver the English learning materials by paying attention 
to what the learners deeply need in increasing their English ability and the time 
allocation of learning-teaching activities; 
4. The teacher should deliver the English learning materials with appropriate 
teaching method and media; 
5. The teacher should always be creative and innovative in setting class activity 
either in the classroom or outdoor; 
6. The teacher should provide fun, interesting, and enjoyable situation in order 
learners are not bored; 
7. The teacher should always encourage the learners in learning English 
especially in communicating each other; 
8. The learners should be more active to respond the teacher. 
 
 
